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 Welcome to the inaugural edition of The Undergraduate Spectrum, a new journal 
showcasing the rich diversity of artistic and rhetorical practice at Saint Mary’s College of 
California. Published here—together for the first time—are winners of the 26th annual Newman 
Awards for writing in Collegiate Seminar and the 28th annual Spectrum Awards for writing 
in the disciplines. In bringing the Seminar writing of The Undergraduate together with the 
disciplinary writing of Spectrum, this journal illustrates the functional differences in method, 
tone, style, and organization that distinguish writing in the disciplines even as it manifests the 
formal principles of expression that undergird communication in any context.
 Each year, the difficult task of narrowing the field of blind submissions requires much 
serious deliberation by our diverse panel of judges, consisting of both professors from across 
the curriculum and student Writing Advisers in the Center for Writing Across the Curriculum 
(CWAC). Accordingly, we extend our deepest appreciation to all the professors who nominated 
their students’ writing in 2015, to all the students who submitted their own writing, and to all 
the judges who gave of their time and wisdom during the selection process. 
 Following the first round of selection, a staged editing process, mirroring that which 
occurs when writers work with professional publications, brings finalists to CWAC to work 
with a Writing Adviser as they revise their work through three drafts. Working with Advisers, 
finalists review both idea- and sentence-level issues and refine and resubmit  their pieces for 
final consideration. Winning texts are then selected from among these finalists. 
 This year marks the fourth in which students from the practicum course Communication 
190 applied principles of copy-editing and design learned in the classroom to the publication 
of this journal. Communication 190 fosters a creative environment for Saint Mary’s students 
to produce this publication, and we are grateful for the collaboration and support of the 
Communication Department, particularly Chair Dan Leopard, in helping us shape this course.
  We are also grateful for the contributions of the student artists whose visual works grace 
these pages and we welcome art submissions for the 2017 edition. Please see the back of this 
journal for guidelines for both art and writing submissions.  
 
 Joe Zeccardi 
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Building Cultural Competence 
in Dual Language 
Immersion Programs: 
A Case Study of 
Bancroft Elementary School 
Amanda Malone
 Imagine entering a classroom for the first time surrounded by people you do not know 
in an unfamiliar setting. You are most likely feeling nervous and unsure, when suddenly the 
teacher enters and you feel a sense of comfort. However, this sense of comfort fades when the 
teacher begins to speak a language you have never heard before. While you try to understand, no 
context enables you to bridge connections. For many people, imagining this situation is nothing 
more than an uncomfortable hypothetical. However, for the millions of children who enter the 
public school system not knowing English, this is a daunting reality. 
 According to the Public Policy Institute of California, 25% of the students in the California 
public schools speak a primary language other than English and are therefore classified as 
English language learners, many of which are native Spanish speakers (Hill, 2015). With this 
high number of English language learners entering the public school system, California enacted 
proposition 227 in 1998, which prohibits bilingual education and allows only for a technique 
known as “Structured English Immersion,” which completely neglects a child’s native language. 
The result of this proposition has been detrimental as test scores for English language learners 
have only continued to fall and the achievement gap between native English speakers and non-
native English speakers has widened. The lack of attention paid to students who speak Spanish as 
a primary language does not end in the failure to acquire proficient skills in literacy; the current 
technique in which students are expected to abandon their native language and pick up English 
has also caused higher dropout rates and has lowered the likelihood for non-native English 
speakers to pursue higher education (Tellez & Waxman, 2006, p. 72). Despite these daunting 
realities, some schools are taking a stand and implementing dual language immersion programs 
in which students learn both English and Spanish at the same time; half of the day is taught in 
Spanish and the other half in English.
I am tackling the question as to how dual language immersion programs can promote 
cultural competency and a respect for diversity and difference amongst students. To answer this 
question I narrow in on an elementary school in Walnut Creek, California, Bancroft Elementary 
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School, that implemented a Spanish dual-language immersion program in the fall of 2014. 
Cultural competency is an important skill for students to learn as there is a hidden curriculum 
within the public school system that works to assimilate students into the “American” way by 
stripping them of their native language and culture. However, if school can become a place 
where students learn the importance of diversity and value multiple cultures, a shift in society 
can take place. To compare my findings at Bancroft Elementary School, I observed the dual 
language immersion program at Roses in Concrete, a diverse charter school, which I will use 
to make suggestions for furthering Bancroft’s 
Language Immersion Program. Overall in 
my observations of classrooms at Bancroft 
and my interviews with teachers and faculty, I 
found that despite the school’s best efforts the 
dual language immersion program still caters 
mainly to white, English-speaking students. 
The focus placed on white students in a program 
that was intended to benefit English language 
learners fulfills the notion that, “For minority 
children, the acquisition of English is expected. For Mainstream children, the acquisition of a 
non-English language is enthusiastically applauded” (Freeman, Freeman, & Mercuri, 2005, p. 
71). Additionally there is still a lack of diversity at Bancroft as more than half of the student 
population is white. 
 Bancroft Elementary School has specific strategies to integrate multiple cultures into 
the curriculum of their language immersion program. Lorena Stiles, the first grade Spanish 
teacher, explained that each week they read the cultural section from the scholastic newspaper in 
Spanish (L. Stiles, personal communication, November 12, 2015). In my observation of the first 
grade Spanish classroom I noticed a map of Latin America and Mexico and facts about various 
locations. In the kindergarten Spanish classroom there were no decorations or posters, but there 
were multicultural books in Spanish that were readily available to students. Stiles also informed 
me that her students learned about Dia de los Meurtos, but she had to teach the holiday with 
a twist because some parents did not want their children learning about it (L. Stiles, personal 
communication, November 12, 2015). Instead, she taught a lesson about skeletons and bones in 
the human body. Given this it is clear there is another barrier to teaching children about non-
hegemonic cultures: biases and assumptions from white parents. Despite this barrier, Bancroft 
immersion teachers still attempt to engage parents in their children’s learning by sending home 
newsletters with ideas of where they can take their children to practice Spanish and learn more 
about the culture that accompanies the language. The Principal of Bancroft Elementary School, 
Linda Schuler, is creating action plans to involve the whole school in the immersion program in 
order to break down stereotypes or biases that may exist (L. Schuler, personal communication, 
November 30, 2015). In Bancroft’s life skills assembly the school now has a Spanish-speaking 
presenter. At the upcoming holiday gathering for students and families, the immersion students 
For minority children, the 
acquisition of English is 
expected. For mainstream 
children, the acquisition of 




will be performing Spanish songs for everyone (L. Schuler, personal communication, November 
30, 2015). These actions are small steps to breaking down the barriers that maintain English as 
the dominant language and oppress cultures and languages. 
 In order for Bancroft Elementary’s language immersion program to truly be a seed 
for social change, it must ensure students are learning cultural competency throughout the 
curriculum. In order to instill in students that Spanish holds cultural capitol and is worthy 
of learning, first grade English teacher Peggy Grunert integrates Spanish into her classroom. 
For example, when she was teaching a math lesson about the commutative property she asked 
students how to say that word in Spanish. Grunert also uses gestures, varies her tone of voice, 
and constantly checks for understanding to ensure that English language learners are following. 
Additionally, in the first grade and kindergarten Spanish classrooms the teachers only speak 
Spanish and the students are expected to as well. The teachers at Bancroft Elementary School 
are dedicated to the academic linguistic gains of the students and it is clear that through their 
thoughtful strategies and consistent effort the students are confident in speaking both Spanish 
and English in their classrooms. However, amongst their peers I noticed that even native 
Spanish-speakers have a preference for English. 
 As I observed both the kindergarten Spanish classroom and the first grade Spanish 
classroom at Bancroft Elementary School, I noticed that when students conversed amongst 
each other in the classroom they chose to speak English. I first noticed this in the first grade 
Spanish classroom amongst white students. However, this also occurred in the kindergarten 
Spanish classroom when students were working in small groups. At first I observed a group 
of five working together, two of whom were native Spanish speakers. The two native Spanish 
speakers were conversing with each other in Spanish but once the rest of the group joined 
they transitioned to English. Even in a dual language immersion program, English language 
learners are still receiving a message that English is the correct or dominant language, and 
there is pressure to assimilate to it. 
 The hidden curriculum that places cultural capitol on English and the hegemonic 
culture is not only apparent in interactions amongst students but also within the school system. 
As a teacher, Grunert points out that “a major difficulty we have is that I have a plethora of 
material that I use for my classroom in English, but there is not material that is comparable 
in Spanish” (P. Grunert, personal communication, November 12, 2015). As a result the 
Spanish teachers do double the work as they create all of the materials and workbooks for 
their classrooms themselves. The lack of resources provided for Spanish-speaking children and 
teachers demonstrates that the issue of hidden curriculum extends beyond Bancroft and to the 
school system in general. 
 Hidden messages that insinuate English as the dominant language and any other 
language or culture as somewhat lesser are detrimental. Within the common school curriculum 
there are visible and invisible people and cultures (Derman-Sparks & Edwards, 2010). Typically 
the majority of the ideals represented in school mirror only “middle-class, white, suburban, 
able-bodied, English-speaking, mother and father families” (3). Students who do not fit this 
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description are often left out of the picture and their identity is not validated. The damage of this 
is that, “invisibility in the classroom’s physical environment undermines some young children’s 
positive sense of self, while teaching other children that they are specially deserving” (3). In 
this case it is up to teachers to implement lessons and strategies that counter the oppression of 
languages and cultures. 
 The dual language immersion program at Bancroft is only in its second year and 
therefore is still lacking the mix of students that the school had hoped for. Due to the rapid start 
of the program the school had difficulty meeting the ratio; 
initially the program aimed to fill immersion classrooms 
with 1/3 Spanish speakers, 1/3 English speakers, and 1/3 
bilingual students. The most recent kindergarten program 
has 30% native Spanish speakers, which is an increase 
from their first year. While Schuler has implemented 
strategies to reach out to Spanish-speaking families 
outside the district by holding open houses, hosting parent 
informational nights, and ensuring that transportation 
would be provided, there is still a lack of participation. 
Linda notes that the communities she is reaching out to on the monument corridor in Concord 
are very tight knit and concerned that their children would be far away and immersed in a 
demographically different community. Schuler also pointed out that many Spanish-speaking 
students who would be inner-district transfers from Cambridge Elementary School receive free 
breakfast and lunch, which is something that Bancroft does not provide (Schuler, personal 
communication, November 30, 2015). Although Bancroft does not have as many native Spanish 
speakers in the program as they would like, Bancroft teachers and the principal recognize it is 
crucial that they work towards a classroom that fits their original model. 
 While Bancroft does implement strategies to immerse students in multiple cultures, the 
area of curriculum devoted to this goal is limited. When I interviewed the teachers at Bancroft 
the main focus was around students learning another language. At Bancroft, in order to make 
sure that native Spanish-speakers understand that their language and culture is important, it 
would be helpful to display student work in Spanish throughout the school. It is important that 
multiple cultures make a strong appearance everyday to avoid a tourist curriculum (Derman-
Sparks & Edwards, 2010, p.5). A tourist curriculum is one that includes an activity of another 
culture to celebrate and learn about a specific holiday and then it is forgotten. While this 
curriculum is often well-intentioned it sends the message that, “the dominant way of life must 
be the ‘normal’ or ‘right’ way, as it is the daily experience at school. Another message is that 
because the ‘other’ cultural groups are only occasionally part of the curriculum they must be 
less important than the dominant group” (9). Bancroft is at risk of this occurring if there is not 
consistent integration that goes beyond only a few days in the school year to explore the “other” 
culture.
 When I visited Roses in Concrete, I took note primarily of the cultural aspects being 
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implemented. The Spanish teacher, Reena Valvani, used many of the same strategies to teach 
language as the Bancroft teachers but her integration of cultural competency in her classroom 
was more direct. Valvani recognizes the racism that exists within the school system and 
therefore is adamant about creating a culture within her classroom that celebrates differences 
(R. Valvani, personal communication, November 20, 2015). The school as a whole places student 
acquisition of cultural competency at the forefront of their goals and as a result the entire 
school exhibits a stronger foreground for sustainable change. 
 In my observation of Roses in Concrete I noticed that the entire school was decorated 
with student work that was both in English and in Spanish, including Dia de los Meurtos 
decorations. Within the kindergarten Spanish classroom at Roses in Concrete there were 
multicultural books throughout the classroom. Most of these books were written in Spanish 
but some were about India, other countries in Asia and Africa, and written in English. Within 
Valvani’s classroom all of the posters featured people of color. She even had up posters of 
Tupac Shakur and Frida Kahlo. Valvani was not discreet about her aim to promote cultural 
competency and made sure that even if there was not a direct lesson being taught, students were 
immersed in this learning at all times. The respect for diversity Valvani promoted transferred 
to the way the students interacted. 
 Within the demographic makeup of the classroom I noticed a much higher presence 
of native Spanish speakers, which improved the learning for all. When students went to work 
independently at their table there was a native Spanish speaker at every table that was able to 
help those who did not remember what a certain word is in Spanish. In one instance I saw a girl 
who was a native Spanish speaker help a boy who was not. This girl helped this boy remember 
Spanish words and help him to pronounce them. While the student the girl helped learned 
Spanish, she recognized the worth in her native language and developed her leadership skills. 
There was a sense of community in the classroom. Students were open about their differences 
in casual conversation; one Hispanic girl asked a Black girl if she could touch her hair. The two 
girls then conversed about the different textures of their hair and asked each other questions. 
At the end of the conversation both of the students smiled and told one another that their hair 
was beautiful. Later in the classroom I also observed children comparing their skin colors. The 
children within the kindergarten Spanish classroom at Roses in Concrete were comfortable 
talking about differences and also appreciating them. This aspect of cultural competency is 
important because it does not teach children that all people are the same, but rather recognizes 
that everyone is different, and should be celebrated and talked about. 
  The clear difference between Bancroft and Roses in Concrete is that the latter is more 
diverse in its student and staff population and the pedagogy of the school is rooted in diversity 
and respect for difference. It is crucial that Bancroft bridges the gap of cultural difference 
and hidden messages that are being displayed. The significance of this is explained by Tellez 
and Waxman who state, “If the messages are debilitating, limiting the child’s use of his or 
her language to make meaning or failing to value or acknowledge the child’s culture, then 
the child’s ability to successfully participate and learn will be restricted” (2006, p. 171). It is 
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important that Bancroft makes more intentional efforts to create cultural competency through 
involving the whole school in the program, increasing diversity rates, introducing people of 
color who are influential in history, and creating more structured teacher-training programs 
that highlight building cultural competency. The goal of this research is not to dismiss the 
many gains and achievements that Bancroft has made through the dual language immersion 
program, but rather highlight what more can be done to improve. 
 Dual language immersion programs hold the power to reshape the way society responds 
to diversity and difference, if teachers and principals utilize the program’s full potential. In 
order to create cultural competency in the dual language immersion programs it is important 
for the teachers and principals to make honest everyday efforts to ensure suggested, effective 
strategies are being put into place. Even educators who are not planning to be bi-lingual 
educators or work in a school with a dual language immersion programs should be well-versed 
in strategies to best support English language learners. The purpose of my research in the grand 
scheme is to call attention to the way the education system treats English language learners. 
The role of education is to support children and foster learning, not assimilate them using a 
banking model of education. It is time for educators, parents, and all of society to demand 
our public schools provide more than the bare minimum. It is time for us to call attention 
to English language learners and recognize that their education is threatened by institutional 
racism within the school system. This seems like a lot of responsibility, but it can begin with 
one small step: holding ourselves accountable. 
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     I first began to think critically about education inequality when I read The Shame of 
Our Nation by Jonathan Kozol during my first semester of sophomore year. Kozol’s research 
finds that the education system in America is still segregated and highly racist and oppressive. 
As a person who comes from a privileged background this concept was difficult for me to 
understand. However, after much learning and even more unlearning I began to grasp how 
power and privilege play out in America. In my time in the Justice, Community, and Leadership 
program at Saint Mary’s on the Teachers for Tomorrow track I have been able to work in various 
school settings. Along with this I have been working with the non-profit organization Jumpstart 
for the past three years. In these experiences I have encountered brilliant English language 
learners. When it came to my writing my senior thesis I wanted to learn about an area that 
could tie up my Saint Mary’s career and also give me a direction to follow post-graduation. 
Education inequality was something I was extremely interested in and I did not know much 
about the way that English language learners learn or how the system effects them. I could not 
have put these ideas together without the help of Monica Fitzgerald who has been an incredible 
professor and mentor to me for the past three years. I also am extremely grateful for the patience 
of my Jumpstart peers, my boss, my JCL cohort, and the communities I have worked in that 








 A powerful sorceress named Prospera shields her teenage daughter Miranda with her 
staff. Before her stands Caliban, her vicious slave. He looms above her, claiming the island they 
live on as his own by birthright. Despite her magic, Prospera has only a wooden staff to separate 
herself and her daughter from the muscular, menacing Caliban. Watching this scene, I was filled 
with worry for Prospera, and I couldn’t help wondering: even if she is a sorceress, can she really 
defend herself against the physically imposing Caliban? A version of this scene appears in The 
Tempest by William Shakespeare, but I felt no such worry, because in Shakespeare’s version, 
Prospera was, in fact, Prospero. In 2010, director Julie Taymor made the choice to adapt The 
Tempest with a female Prospero played by Helen Mirren. Taymor creates a Prospera who struggles 
to retain power in the film, despite the fact that she is the only character with magical abilities. 
Though she could have created a rebellious and powerful woman in Prospera, Taymor chose to 
add dialogue (or cut it) and made staging choices which created a Prospera who is in line with 
traditional gender roles. 
 Gender is a performance that has persisted for a long time, so anyone performing the 
female gender is building upon a tradition of established actions that are associated with that 
label. In her groundbreaking essay “Performative Acts and Gender Constitution,” Judith Butler 
argues that gender is a cultural construction made up of a series of performative acts. Though 
a person’s sex, that is, their biological anatomy, is something innate and concrete, gender is 
arbitrary and fabricated through stylization of the body (Butler 187). Butler argues that:
The act that one does, the act that one performs, is, in a sense, an act that has been 
going on before one arrived on the scene. Hence, gender is an act which has been 
rehearsed, much as a script survives the particular actors who make use of it, but 
which requires individual actors in order to be actualized and reproduced as reality 
once again (Butler 193). 
Taymor’s Prospera, as a female character, is expected to perform her gender; however, this 
does not mean that she can’t perform her female gender subversively. Yet, Taymor’s Prospera 
is in line with the gender roles which are determined by her society, which I found incredibly 
disheartening. I wanted an empowered woman who was strong enough to realistically challenge 
the men in the story, but her femininity is used to reduce her to a motherly, yielding figure whose 
magic alone keeps the men in the film at bay. 
 Prospera is set up by Taymor as a doting motherly figure. When speaking about how she 
conducted studies of “hidden truths” during Miranda’s childhood, Prospera tells her daughter, “I 
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brook no interruption but your squalling” (Taymor, I.ii). The accompanying visual is Prospera at 
her studies pausing to comfort a crying baby Miranda lying in a crib. I would have had no issue 
with this dialogue except that in the original text, there is absolutely no mention of Prospero 
taking care of Miranda as a baby. As Ott and Mack clarify in “Feminism, An Overview,” “It is a 
biological fact that only women can give birth to children, but the tendency to view women as 
nurturing and mothering is a gendered quality” (178). Though Prospera gave birth to Miranda, 
this does not necessarily mean she would be innately 
more mothering or apt to childcare than a father. 
Those gendered qualities are projected onto her by 
Taymor simply because she is a woman.
 Another gendered quality that is given to 
Prospera is a propensity to be physically affectionate 
with her teenage daughter. The assumption that 
gendered qualities are natural and innate based on 
a person’s gender is referred to by Ott and Mack as 
essentialism (179). As they explain, essentialism 
perpetuates our patriarchal sexist society because it 
is a way of categorizing people and establishing their 
status within their society. Essentialism makes it easier 
to dismiss the sexism in our society because if gendered qualities are innate, then it’s natural 
that women will fill certain roles and will be content to remain fulfilling them (Ott & Mack 
179). One quality that is traditionally associated with women is being physically affectionate, 
particularly towards their family members and other women. Of course, the written text leaves 
staging between Prospero and Miranda open to each director’s interpretation. However, as 
Virginia Vaughan points out in The Tempest: Shakespeare in Performance, in comparison to other 
productions starring a male Prospero, “the maternal Prospera can more freely caress Miranda, as 
she does in the betrothal scene of 4.1, where she holds Miranda by the arms, gently strokes her 
cheek, and then lets her go” (Vaughan 186). If more male Prosperos were depicted as physically 
affectionate with Miranda, I would not be bothered by these staging choices, but as it stands, they 
play right into the essentialist belief that women are naturally more prone to expressing platonic 
physical affection than men.
 Despite the fact that Miranda and Prospera have a close relationship, Prospera is 
unsympathetic towards her daughter regarding her near-rape by Prospera’s servant, Caliban. 
When Prospera says that she and Miranda need to see Caliban, Miranda begs her mother to 
reconsider, but Prospera convinces her daughter to go despite Miranda’s reservations (Taymor, 
I.ii). This was a scene where I expected and wanted an addition to the dialogue but none was 
made. Many women are very conscious of the threat of rape and I assumed a female Prospera 
would be more sympathetic to her daughter’s plight. However, the lines exchanged between 
Miranda and Prospera were virtually identical in the written and film versions. It seems within 
the motherly character of Prospera to be fiercely protective of her daughter, but instead, she 
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forces Miranda to interact with her would-be rapist. I began this paper by describing Prospera’s 
defensive posture in this scene. A vengeful, protective mother who was very sympathetic to her 
daughter’s trouble was not present. Instead the audience was shown a Prospera who seemed in 
danger of being subdued by the men of the film.
 Though Prospera is a character designed to play into female stereotypes, Taymor does 
acknowledge the impact the patriarchy’s restrictions have had on Prospera. At the climax of 
the film, when Prospera confronts the men who betrayed her, she dons her old bodice and 
gown in order to appear as she had in Milan. Part of her outfit is a tight corset, representing 
the smothering feeling of being a woman in a sexist society. As her corset tightens, Prospera 
says “So, so, so,” a piece of dialogue added by Taymor (Taymor, V.i). Taymor explains that this 
dialogue reflects Prospera’s return to the restriction of a woman’s role in society and adds, “Given 
her druthers…Prospera would prefer to stay on the island where her mind and body can be 
free, but she makes this sacrifice for her daughter” (Vaughan 189). However, though Taymor 
acknowledges the patriarchy’s effect on Prospera, she does nothing more than recognize it. She 
could have used Prospera’s character to demonstrate why these restrictions are wrong and how 
they might be challenged. Instead, it seems Prospera simply accepts her fate to return to the 
constraint of a patriarchal society.
 After Prospera gives in to the men of the court by deciding to return to Naples, she 
still has one more male character to deal with: Caliban. In the written version of The Tempest, 
Prospero forgives Caliban for his attempt to betray him but urges him to change his behavior. 
Caliban responds, “Ay, that I will; and I’ll be wise hereafter,/And seek for grace” (V.i.295-296). 
In stark contrast, Taymor chooses to have a silent scene between Caliban and Prospera as the 
conclusion to their relationship in the film. The two characters look at each other and Caliban’s 
body language suggests he fears punishment. Then Caliban exits Prospera’s cell without looking 
back and Prospera closes her eyes after he goes. According to Vaughan, “Taymor wanted to 
show…that they had gone to a different place, that they both recognize it’s [Caliban’s] island 
now” (Vaughan 189). This implication of a power exchange between Caliban and Prospera is 
completely absent in the written text. In fact, the dialogue in the written text instead seems to 
reaffirm Caliban’s place as subservient to Prospero, even though he has been forgiven. The film, 
in contrast, seems to imply that Prospera and Caliban are now equals in power and that Prospera 
is handing over her command of the island to Caliban. I find it troubling that Prospera so easily 
transfers her power over to the man who was until this moment her slave. Perhaps Taymor made 
this choice to increase the drama near the end of the film, but this moment implies that power is 
easily taken from Prospera by male characters, which doesn’t make the audience optimistic for 
Prospera’s chances of succeeding in a male-driven society once she returns to Milan.
 In the epilogue of The Tempest, the male Prospero gives a stirring speech about the 
consequences of giving up his magic and returning to Naples. He makes it clear in this speech that 
he has regained his dukedom from his brother, so his return to Naples will allow him to reclaim 
his former political power (Epilogue, 1-8). In the film, with a backdrop of crashing waves and 
a dramatic musical score, Prospera casts her magical staff into the ocean, where it shatters like 
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glass onto the rocks. The epilogue is transformed into a mournful song during the credits, with 
an accompanying visual of Prospera’s books slowly sinking into the ocean. The epilogue takes 
on new significance when applied to a female Prospera because she has less to return to than her 
male counterpart. Unlike Prospero, Prospera gained her dukedom as a result of the death of her 
husband rather than through birthright. The film does not make it clear whether Prospera will 
be able to resume her position of political authority or not. As such, it appears Prospera’s magic 
might be the only power she had possessed. This ending therefore feels imminently more tragic 
than the ending of the written text of The Tempest. Prospera returns to a society that confines 
her and surrenders her only form of resisting male dominance. Though she has admonished 
the men of the court for betraying her, Prospera gains nothing and is instead reintegrated into a 
society where she has no power.
 Taymor claims that the island is a place where Prospera is physically and emotionally 
free (Vaughan 189), but although she is physically separated from the constraints of her sexist 
society, Prospera still behaves within her society’s gender roles and her only power seems to stem 
from her magic. At first, I thought Taymor didn’t realize the implication that her changes created. 
However, I became convinced that Taymor must have made Prospera this way deliberately. There 
are just too many examples of the way Taymor’s changes affect Prospera’s interpretation to ignore 
that she must have been aware of the kind of woman she was shaping Prospera into. If this is 
so, how do we reconcile Taymor’s knowledge of the patriarchy’s restrictions on Prospera with 
Taymor’s depiction of a Prospera who doesn’t come close to resisting the gender roles mandated 
for her? Perhaps Prospera’s tragic decision to give up her power at the end of the film is meant 
to bring attention to the restrictions women face in society. If this was Taymor’s aim, I’m not 
impressed. The feminist movement is past this timid suggestion of a problem with the patriarchy. 
It was hard for me, even, to find this message in the film; rather, it showed yet another depiction 
of a woman in media who ultimately returned to a place where she would be controlled by men.
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Rebecca Patterson
 If you turn an English major loose to write about anything, with the only requirement 
being the inclusion of some performance theory, chances are you’ll end up with a very in-depth 
analysis of an adaptation of Shakespeare. Professor Klein even jokingly called my presenting 
panel for this paper “the English majors” because we’d stuck to our literary roots when the 
prompt had allowed us to write about anything we wanted. What can I say? I’m a literary nerd 
at heart. 
 The Tempest had always been one of my favorite of Shakespeare’s plays, so I was 
more than happy to re-read it for the essay. I had never seen Julie Taymor’s film before, so 
my expectations were pretty high. I really wanted Taymor to give me a powerful and vengeful 
sorceress in Prospera. I went into viewing the film thinking, ‘Oh, I sure hope there’s going to 
be enough for me to talk about in my essay!” Anyone who knows me will laugh, because my 
problem is usually staying under the upper limit of page counts. And boy, did I find a lot to talk 
about!
 I hope you will find what I had to say about the film fascinating and become just as 
bothered by Taymor’s changes as I am. I would encourage everyone to watch the film and come 
to your own conclusions. 
 Thank you to Professor Klein, who encouraged me to be bold in my thesis. Thank you 
to Ryan, my amazing CWAC adviser, who had to slog through this paper with me when it 
was still a 10 page monstrosity with too many synonyms of “traditional feminine woman” to 
be tolerable. Thanks to the judges for giving me the opportunity to be published in such a 
wonderful collection of student writing. And thank you to my suitemates, my family, and the 





A World Shot Through 
with the Divine
Annamarie Santos
 It has been generally misunderstood that Catholicism separates the realms of sacred 
from profane, divine from human. Upon closer investigation, Catholicism actually seeks to 
discover God in everyday life, whether it is through sacraments in Church or at home through 
altars or special statues. This is grounded in the premise of sacramentalism, which is further 
supported by the Incarnation of Jesus Christ, or “the infusing of the divine into one man” 
(McDannell 18). The Incarnation is so embedded in Catholicism that its essence is captured 
in Church teachings and in the daily lives of Catholics around the world. It is also because 
of the Incarnation that the idea of sacramentalism over time has changed the perspective of 
the sacred and profane being separate entities; through the Incarnation and its establishment 
of sacramentalism, the divine is found and accessed everywhere and anywhere. God is now 
accessible to Catholics on a personal level; the event of the Incarnation erects a bridge between 
God and humans. 
 The Incarnation is understood to be God’s physical embodiment in Jesus Christ, thus 
blurring the lines between the sacred and profane. Although Christian theologists believe that 
the Incarnation was a one-time event, “on a more conceptual level, through the Incarnation, the 
divine and the human worlds are brought together... the divine and the human realms are not 
then discontinuous, the universe is a ‘sacramental universe’” (McDannell 19). The Incarnation 
may have been a one-time event, but its significance holds true today; this sacred embodiment 
has made it so that the divine is forever accessible to humanity. Prior to the Incarnation, God 
was elsewhere, invisible to mankind; through the Incarnation, God sustains divinity, while 
simultaneously donning a human form. Through this event, “God becoming human shows 
that all of creation, everything, is shot through with the divine… every aspect of creation is 
transparent. For those with eyes to see, it reveals God, the source of all” (Killen 47). All of 
God’s creations, both living and manmade, are a window into reaching God’s divine presence. 
Although the Catholic magisterium continues to preach that God is  found in the Church space, 
God can be found anywhere and everywhere.
 To understand how important sacramentalism is to Catholicism, it is essential to 
investigate how sacramentalism influences Catholic teachings. One of the primary ways in 
which Catholics inhabit and practice their belief in sacramentalism is through the sacraments, 
or codified rituals, performed by holy members of the Church, that “celebrate God’s presence 
in the world in concrete manifestations” (Gillis 158). It is during these sacraments that God 
is particularly present, “[channeling] grace into the inner reaches of the soul” whether it be 
45
through someone like the priest or something like the water of the baptismal font (McDannell 
19). God’s divinity flows through the priest during Mass, as does the water that baptizes a 
human into the Catholic Church. God’s divine presence comes through something or someone 
that is earthly, physical, and tangible. God is not apart from our world, but is of this world, and 
is found in the Church and the people. 
 The seven sacraments of the Catholic Church are key events to witness and access 
God. The Eucharist “is the fount and apex of the whole Christian life”, representing the most 
significant ritual that ties all Christians, regardless of denomination, together (Gillis 160). It 
is in this sacrament that Jesus’ Incarnation and Last Supper are acknowledged, validated, and 
celebrated (Gillis 161). Since the Eucharist reflects the significance of Jesus’s life, it also reinforces 
sacramentalism. Catholics  believe in the transubstantiation of the consecrated bread and wine 
during the Eucharist; in other words, Catholics believe that the bread and wine literally become 
the body and blood of Jesus Christ (Gillis 160). This belief supports the premise that the divine 
communes with the people in Church. The Eucharist is not merely symbolic of the divine, but 
it is the divine. 
 The Benediction of the Blessed Sacrament is another ritual to encounter the divine and 
the key to Catholic sacramentalism: the Eucharistic host. During this special event, the priest 
exposes the host in its home container, an elaborate vessel called a monstrance. Although this 
event does not take place as regularly as the Eucharist,  “people experience being blessed by the 
host” as they are given the opportunity to gaze upon the divine presence of God through this 
window of the Eucharist bread (Killen 44). Through the Benediction, Catholics are able to see 
God in the host, thus strengthening their faith in the midst of a chaotic world. Although the 
seven sacraments of the Catholic Church also channel God’s divine presence into the world, the 
Eucharist is the only one that uniquely allows Catholics to engage with God on a regular basis. 
 What is essential to the Eucharist and the Benediction of the Blessed Sacrament 
is the physical and tangible consecrated host. It is because of its materiality that the host is 
able to embody Jesus’ flesh, and that Catholics are able to look upon its divine presence in 
the monstrance or when the priest presents it to them at Eucharist. There must be a physical 
medium through which the divine spirit can emanate from so that people can access it. Since 
the Incarnation united the worlds of the sacred and profane, anything in the profane world has 
the ability to access the sacred, and vice versa. Materiality is how humans make sense of the 
world (McGuire 9). What humans do with their bodies and with material objects (embodiment) 
are equally significant because these actions and objects are ultimately what allow us to make 
our faith concrete (McGuire 131). Practicing the sign of the cross, a bodily ritual act, solidifies 
a Catholic’s faith into their body, reminding them of God (McGuire 124). Although there is no 
object involved, the sign of the cross seeks to find the divinity of God because “bodily sensations 
produce a confirmation that what one is experiencing is real, not just imaginary” (McGuire 
124). Catholics are in constant desire to see their God, to make real what is supposed to be 
invisible. Through the materiality of the Eucharist and embodiment of the sign of the cross, 
Catholics are able to access God in church. However, since we live in a material world and an 
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embodiment can occur at anytime, encountering God cannot be confined to the church space 
and time. 
 Since God is not limited to the church space, religious rituals cannot be limited to 
ordained men or church space. Outside-the-church rituals and their objects, made important 
by regular human beings, are better known as 
sacramentals. Sacramentals are “more than a sign 
or symbol but less than a sacrament…[they] also 
channel grace through gestures and objects but not 
to the same extent as the sacraments” (McDannell 
19). Sacramentals acknowledge the power of 
sacramentalism outside of the church by permitting 
the notion of God’s presence being found in one’s 
home or in a bodily practice not linked to the church. 
These personal rituals also “allow non-ordained men and women to integrate the sacred into 
their daily lives” (McDannell 20). Integration makes religion particularly powerful; instead of 
only finding God’s presence in church, accessing God in daily life makes Him that much more 
meaningful. 
 God’s visibility strengthens people’s faith. Historically, visuals in Catholicism have 
brought much debate over idolatry; however, to a healthy extent, visuals and material objects 
allow people to bring the divine into their home (McDannell 26). A personal or home altar is a 
sacred space that proves to be a “living instrument of communication, a channeling device for 
integration” that allows people to access the divine in their own space and time (Turner 27). 
They integrate meaningful images and objects that enable people to encounter the divine at any 
time outside of the church’s realm.
 Home altars allow the divine to manifest itself through an accumulation of significant 
objects and bodily rituals “that are doorways to your own soul and being” (Turner 33). On 
some altars are candles or incense. When burned, “the smoke of the perfumed incense carries 
that message upward into the space between the visible and invisible”, expressing a “desire to 
exchange energies between the human and the Divine” (Turner 132). This specific object found 
on the altar allows for divine presence to be accessed, or for the realms of the sacred and the 
profane to intermingle. Bodily practices may also take place at a home altar. Some connect 
to the divine at their altar by “closing the eyes, raising the arms, clasping the hands, or just 
sitting quietly... kneeling and bowing reinforce the goal of giving and giving over to the Divine” 
(Turner 132). These actions ground the abstract world of the divine into something that can be 
touched, heard, seen, tasted, or smelled. The inclusion of the senses allows for people to make 
sense of God’s presence and brings about a fully embodied reality of encountering the divine 
in an earthly constructed space. This “altar practice encourages physical interaction; all of the 
senses are brought to bear on the purpose of devotion” (Turner 136), and allows for a complete 
immersion into a spiritual connection with God. Through materiality and embodiment at the 
home altar, one can delve deeper into a more spiritual plane. Despite the vast diversity of home 
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altars, all seek to support the idea of sacramentalism as a way of engaging with the sacred 
through materiality and embodiment. 
 It is through the world that Catholics are able to access the divine, because it is through 
sacramentalism that the sacred and profane are woven and overlapped. The world is both 
sacred and human. This year, the Catholic Church’s Pope Francis shared his Encyclical Letter 
regarding our planetary home. Although human beings are the only creatures made in the 
likeness of God, it does not mean that all of creation is solely theirs, but rather “we are called 
to recognize that other living beings have a value of their own in God’s eyes” (Francis 69). This 
acknowledgment calls humans to recognize our interdependence with all of God’s creation, and 
that “the universe as a whole, in all its manifold relationships, shows forth the inexhaustible 
riches of God” (Francis 86). When humans hurt and destroy God’s creation that human beings 
are inextricably linked to, they are in turn destroying humanity and humanity’s opportunities to 
access the divine. After all, it is only when humans see the value of God’s creation in themselves 
and in others that they realize they “live in an ‘enchanted world’, in which the presence of God...
is constantly making itself known” (Mitchell 273). If we can realize our interdependence with 
all of God’s creations, then we are all accessing God in our profane world. Recognizing divinity 
in others seamlessly implements sacramentalism into our lives, where God is truly present in 
everything.
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 I grew up believing that the only places God would listen to my prayers were 
His church on Sunday mornings and my bed during my nightly prayers. This class blew 
wide open my outdated and trivial notions about what it meant to be a true Catholic 
in our society. It is perfectly fine to be out hiking on Sunday morning, reveling in the 
beauty of God’s creations, rather than not feeling anything at all during Mass. My most 
significant lesson from this class was that the ways in which we access our God vary 
greatly, and that all those different ways are all acceptable. I don’t have to go to a church 
or kneel beside my bed to thank God; His divinity is present in the magnolia tree on my 
daily path to class, the sunshine in the courtyard, and the person who hugged me hello 
this afternoon. Even for those of us who don’t believe in a (Christian) God, the beauty 
that surrounds us all is something we should stop and appreciate more often.
 Endless thanks to Marie Pagliarini for being an amazing professor and providing 
me with the tools and space to not only learn about the real lives of Catholics in America, 
but to also confront my own insecurities and questions about my faith. This paper would 
not even exist had it not been for you. Thank you as well Kierstin Kolte, my awesome 
Writing Adviser, for guiding me through the editing process and reminding me of how 






to Dance it Out
Victoria Stringer
 Though there have been instances of the combination of spoken word and dance since 
the time of the ancient Greeks, it has fallen out of use in today’s dance world. As an audience 
member when I am greeted by a performer who begins by speaking rather than dancing, it 
is shocking. However, though it may come as an initial shock, spoken word can actually help 
facilitate the embodiment of a dance, thus heightening the dancer and audience’s opportunity 
for engagement in the work. Christal Brown’s piece “I’m Fine” exhibits how spoken word can 
be used as an avenue for embodying a dance because she creates a symbiotic relationship that 
allows her to embody the movement in an entirely different way than the movement alone.
 The first step to studying embodiment in its relationship to spoken word is to define 
what embodiment actually is. The exploration of embodiment in dance research is a relatively 
new topic; however, Edward C. Warburton explores the topic from a psychoanalytic view, 
questioning what embodiment really means and challenging limited perspectives. He 
recognizes first the connections between movement and conveying emotion. He describes 
embodiment as something greater than movement: “Sometimes, finally, the meaning aimed at 
cannot be achieved by the body’s natural means; it must then build itself an instrument, and 
it projects thereby around itself a cultural world” (Warburton 66). Movement alone cannot 
always project the meaning a choreographer may intend. Thus, the body must use something 
new—a process of embodying movement—to give it that meaning. This process, he explains, 
requires a cognitive engagement; this implies a use of the nexial connections of performer 
and space (including the audience), performer and narrative (or emotional quality), and the 
performer and the movement itself. This is well exemplified in Brown’s piece “I’m Fine” when 
she juggles telling her personal narrative, connecting with the audience, and performing the 
movement seamlessly with the text she is speaking. She is constantly engaged in the work and 
all its facets. As Warburton states, “...the situated being is an ecologically oriented one who is in 
near constant interaction with the things that the cognitive activity is about” (Warburton 69). 
Therefore, embodiment requires the linking of elements of a performance in order to create a 
constant relationship between those elements. This creates a symbiotic relationship to create 
one unified, embodied product.
 Warburton then describes this process of cognitive awareness and embodiment in the 
specific terms of dance, and in turn how the connection with the audience comes into play: 
“Dancers as interpretive artists must be able to both physically reproduce a choreographer’s 
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movement vocabulary and faithfully represent her expressive intention. When dancers are 
successful, viewers not only see the movement, but they also feel its expressive intent. Simply 
put, dancers and viewers must move into empathy together” (Warburton 73). This relationship 
implies an unspoken contract between the audience and performer. The performer is contracted 
to provide an embodied experience to the audience so that they may connect to the work and 
engage in interpreting its meaning. The audience must, in turn, engage in the work and perform 
a sort of embodiment of their own—remaining cognitively aware of the piece and its multitude 
of possibilities for interpretation. By interpreting 
the work for themselves, audience members are 
engaged mentally in having an embodied, corporeal 
experience of their own.
“I’m Fine” in particular opens itself up to 
audience engagement in the opening moments. 
Brown stands in a robe with curlers in her hair 
and thanks the audience for being there. Then, she 
repeatedly asks the audience to ask her if she is fine, 
providing responses in different emotional genres 
until she reaches one in which she expresses her 
empowered self. This journey to empowerment is exhibited throughout the piece as she sheds 
her robe to reveal a bold “Ain’t I a Woman?” t-shirt and then later removes that to reveal a sexy, 
tight-fitting dress which she pairs with heels. After all of these transformations, she once again 
exclaims “I’m fine,” using the words to express her satisfaction with her appearance. As an 
audience member, I was physically engaged by responding to her requests before the dancing 
even started, and that corporeal engagement was set up for the rest of the piece. The dancer 
and the audience members were each given the opportunity to be engaged in an embodied 
experience from start to finish. 
 There are other examples of performance types that use the element of spoken word 
to facilitate the embodiment of movement. Sign language is being incorporated into dance, 
perfectly displaying the symbiotic relationship between movement and words. In the case of sign 
language, the words are literally movement. As Kaite O’Reilly explains, “Literary text which, to 
the uninitiated, appears anchored to the page takes spectacular flight, meaning sculpted in the 
air. A conjuror’s trick, where printed hieroglyphics become corporeal, embodied” (O’Reilly 42). 
This means that not only do the words create movement, but that the movement must follow 
the rhythm of the speech. Brown used this often in her piece, allowing her knee to collapse as 
if the floor was taken out from under her at the climax of a heated string of words, or slowly 
tiptoeing as if to avoid a mouse scurrying on the floor as she lengthens and quiets her speech. 
The rhythms of speech and movement are married in a way that allows them to emphasize one 
another.
 O’Reilly further explains how this relationship, once established, allows a dance to be 
better embodied by the dancer through the personalization of it: “The spoken often translates to 
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song, and signed translates to dance. The osmosis works both ways and infected with language, 
dance loses its purity and abstraction and becomes a source of identity, a naming. It is owned” 
(O’Reilly 42). By giving words to the movement, the choreographer removes the presence of 
high-brow abstraction usually found in modern dance, and makes the dancer’s story more 
accessible to the audience. For example, Brown uses the literal narrative of her journey to 
empowerment to own her piece and connect with the audience members. 
 Another specific form of spoken word, dubpoetry, uses words to produce emotion 
and movement. Klyde Durm-I Broox cites Oku Onuora, coiner of the term “dubpoetry,” as 
saying that it is “the ‘laughter/cry/sigh/sign’ of the people. Notice that ‘laughter/cry/sigh/sign’ 
all suggest gesture” (Broox 73). Broox here notes firstly the connection between words and 
movement, or emotion. Talking about crying or laughing evokes that sense memory within 
us of times we have cried or laughed. Each of these actions is produced by an emotion and 
causes an involuntary physical response. Words create movement, which invokes meaning and 
emotion. Brown embodies this mimetic relationship of words and movement when she speaks 
a line including the phrase “cast out a net”, which she couples with a quick flick of the hands 
while extending her arms as if she were a fisherman, literally casting out a net to capture the 
multitudes of fish in the depths below.
 Brown’s speech facilitates her movement while also allowing dance to exist in its own 
right. The two work in a symbiotic relationship that causes them to be intrinsically tied to one 
another. The piece “I’m Fine” could not be performed as a dance without spoken word. Because 
Brown takes moments to speak without dancing, it wouldn’t make any sense to singularly 
perform it as a dance or spoken word piece; there would be awkward pauses and disruptions 
in the flow. If she were to favor one medium over the other, its meaning and dynamic would 
be lost. The speech facilitates the embodiment of the dance, and allows Brown to create that 
crucial empathetic relationship with the audience.
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 In a class called Dance in Performance, I expected to see a lot of dance shows: some 
good, some not so good. However, I found myself particularly moved and inspired when I sat 
in a small room in the Mission watching Christal Brown transform the dance world as I knew 
it. Brown’s piece broke every convention I knew about dance. She got up and spoke on stage not 
like an actor, but like an audience member who just decided to chat with the audience. She had 
me hooked from her very first “I’m fine” and I sat in that audience clapping, snapping, shouting 
back when she asked for response, and sitting on the edge of my seat waiting to see what she’d 
do next.
 Part of my fascination with Brown’s fourth wall shattering performance was my own 
experience with spoken word in dance. In my first year as a member of Saint Mary’s College 
Dance Company (SMCDC) in Spring of 2012, I was thrown on the stage in a piece created by 
Cathy Davalos and Rebecca Engle—who would later teach the very class I wrote this paper 
for—in which I spoke the words from Maira Kalman’s haunting, comical, and powerful work 
The Principles of Uncertainty. I quickly learned that speaking in dance was not just acting—it 
was something more.
 Both of these events provided the inspiration and the passion I had for writing this 
paper. I spent hours doing extensive research on a topic that is virtually non-existent in the 
world of dance research and constantly reading articles only to find they didn’t quite suit the 
purpose I intended. However, I stuck with my topic that I was so passionate about and, after 
going through multiple editing and feedback sessions with my class and professors, I created a 
paper that I was proud to turn in.
 Thank you to Cathy and Rebecca for nominating a paper that I poured so much of 
myself into, as doesn’t often happen with academic writing. You are both amazingly supportive 
souls, and I thank you for the parts you played in my time at Saint Mary’s as part of SMCDC and 
in academia. And thank you to Kierstin Kolte at CWAC for helping me bring this paper back to 








in a Multicultural World
Carmen Terlaje
 Feminism, in its Western construct, is quick to judge violence faced by multicultural 
women of color as nothing more than a “women’s issue”. Thus, Virginia Woolf ’s analysis that 
“As a woman, I have no country”, has created a feminism that categorizes issues of gender as 
universal (Woolf 197). For Third-world feminist scholar and philosopher Uma Narayan, this 
Westernization of gender equality is an approach to feminism that must be rejected because it 
excludes discussions about culture. 
 Today’s liberal society prides itself on being a country committed to a multiculturalism 
that respects cultural diversity. Amidst other issues within multiculturalism are conflicting 
ideologies regarding the role of women in society, most often perceived to directly oppose 
Western feminist ideology. In fact, critics of multiculturalism point to how emphasizing respect 
of minority cultures has excused the abuse of women as symptoms of cultural difference. Is it 
possible to create a society that upholds the values of minority cultures and religions, while 
ensuring a commitment to gender equality? For women of color living in countries of Western 
feminism, confronting their reality of cultural violence must not diminish their cultural identity. 
Continuing the conversation started by political theorists Uma Narayan, Bhikhu Parekh, and 
Anne Phillips is admitting that a multicultural order committed to gender equality must be 
directly responsive to cultural sensitivity. 
 For those within these cultural communities, gender equality is commonly perceived 
to be an imposition of Western values. With the rise of cultural fundamentalists, whose 
commitment to sustaining tradition promotes anti-Western sentiment, Narayan’s critique of 
foundational cultural values is met with hostility. For any deviance from cultural traditions is an 
attack on the “Nonwestern Culture” using “Western Values” (Narayan 396). Narayan describes 
a childhood of being told that silence is a pervasive Indian value. She recounts, “I remember 
minding particularly that the reprimand to silence came from my mother, who told me so early, 
because she had no one else to tell, about all her sufferings in her conjugal home” (Narayan 
398). A Western feminist would be perplexed by her mother’s action. Why would her mother, 
who recognized an injustice within her culture, also perpetuate and instill it? This can best be 
answered by Parekh’s emphasis on culture as identity. For Parekh, a loss of culture would mean 
a “deep sense of loss” for the individual, in this case the identity of Narayan’s mother (Phillips 
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109). Cultural identity must be preserved when accounting for gender equality. For Narayan, 
this is especially critical because gender equality is not a “mimicking of Western agendas”, but 
rather “a clear response to issues confronting Indian women” (Narayan 401). For example, 
the resurgence and acceptance of sati, the Hindu practice of a widow throwing herself on her 
husband’s funeral pyre, as a “traditional Indian cultural practice”, was met with denouncement 
from Indian feminists who protested this as obsolete (Narayan 403). These Indian feminists 
were accused of being “Westernists, cultural imperialists, [and] colonists”, when in reality, they 
denounced Western homogenization that claimed sati is an accepted Indian tradition (Narayan 
403). For women of color, the reality of violence must not be ignored simply because feminism 
is perceived to be a western construct.  
 The West constructs perceptions of culture that perpetuate stereotypes that attribute 
abuse towards women as indicative of Other cultural beliefs. For instance, the 1969 case of 
Alhaji Mohamed v. Knott, involving a thirteen-year-old girl who married a twenty-six-year-
old man in Nigeria, used as an example of England’s “cultural tolerance”, only reified existing 
stereotypes (Phillips 78). This case was dismissed on the basis that the marriage would “be 
repugnant to an English girl and our Western way of life” but “‘entirely natural’ for a Nigerian girl” 
(Phillips 78). The court’s conclusion that “ [Nigerian girls] develop sooner, and there is nothing 
abhorrent in their way of life for a girl of thirteen to marry a man of twenty-five”, legitimized 
racist assumptions about Nigerian culture (Phillips 78). Under the facade of cultural tolerance, 
the courts legitimized and instilled the accepted stereotype that all Nigerian girls are more 
likely to be married at thirteen than their British counterparts (Philips 78). Thus, the courts 
upheld “racist presumption[s] that violence and coercion are normal in certain communities 
and groups” (Phillips 75). 
 In fact, the Canadian case of R v. Lucien, heard in 1998, used this same logic to excuse 
two Haitian men in their early twenties convicted of sexually assaulting an eighteen-year-old 
girl (Phillips 81). Instead of receiving the usual sentence of four to fourteen years, the men only 
received eighteen months’ curfew and community service (Phillips 82). The judge suggested 
that their lack of remorse stemmed from “a particular cultural context with regards to the 
relations with women”, for they were simply, “two young roosters craving for sexual pleasure” 
(Phillips 82). This implies a racist slur that it is common, and even expected, for Haitian men 
to commit sexual acts of violence, and in doing so denied justice to the woman victimized 
by the assault. This suggests that there are times when cultural defense is used in a manner 
that both denies women of color equal access to a just court system, and maintains normative 
stereotypes of entire cultures. In the attempt to be culturally sensitive and respect minority 
cultures, perpetuators of violence are not held accountable. 
 Stereotyping also includes a dichotomy of acceptable female and male behavior that 
excuses violence based on normative assumptions about these roles. Fumiko Kimura, a Japanese 
American woman, who, in practicing oyaka-shinju or “parent-child suicide”, successfully killed 
her two children, was deemed “mentally ill” based on Japanese culture and the perception that 




held no cultural evidence relevant, for “a man who kills his children is likely to be seen as 
pitiless and cruel” (Phillips 84). Is it more acceptable for a father to kill his children than a 
loving mother? Although these cases might consider cultural values, cultural factors are only 
accepted when they resonate with mainstream norms (Phillips 96). Kimura’s cultural defense 
was acceptable because Western values, sympathetic to a mother’s love for her children, make 
it difficult to believe this instance of cruelty. This has created a society that “treats culture as 
something that incapacitates people”, while ignoring an inherent bias to mainstream norms 
(Phillips 100). To change these stereotypes would mean a drastic shift that recognizes an implicit 
racist structure that homogenizes culture. 
 In upholding respect for all cultures, multiculturalism homogenizes a response to the 
mistreatment of women. Parekh isolates the case of a 
British Asian girl who had married her husband on the 
“threat of ostracism by her family…on the grounds of 
duress” (Parekh 402). The court declined to annul her 
marriage arguing that this would be unfair treatment, 
because this treatment did not exist for a white British 
girl and there was no “threat of imminent danger to life 
and liberty” (Parekh 402). This case was rightly criticized 
for its lack of cultural sensitivity, for Parekh is right to 
argue that the Asian girl should be treated differently 
for this “does not offend the principle of equality”, but 
rather “interprets the existing ground in a culturally 
sensitive manner” (Parekh 402). To a liberal who equates justice with equality, this inequality 
is contradictory; however, a just system would be one that accounts for the differences of an 
individual’s circumstance. These two cases prove that the courts have the ability to reinterpret 
legislation. For as Phillips articulates, this is not “a new ground for divorce”, but rather, is 
admitting the courts must be culturally sensitive in order to judge impartially and justly the cases 
of an Asian British girl under duress and her white counterpart. For a just multicultural society 
to be committed to creating justice for all women, cultural difference must be acknowledged in 
our legal system. 
 On the surface, neutral government policies seem to be inclusive of all cultural values, but 
unmistakably undermine respect for culture. In the case of France, laicite, or France’s historical 
commitment to preserving national identity, conflicts with the wearing of the Muslim hijab 
(head scarf). In September 1989, three Muslim girls from North Africa wore the hijab to school 
and were barred unless it was removed (Parekh 403). This, along with similar cases, prompted 
the French government to pass a blanket policy that forbids Muslim girls from wearing the hijab 
while attending school, prompting much backlash from the Muslim community. According to 
Parekh, the debate about the hijab is a question of national identity, for to be a citizen of France 
is to assimilate and “indeed to shed, one’s ethnic and other cultural particularities” (Parekh 403). 
To undermine laicite, in order to allow for cultural accommodation, would be to compromise 
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the identity of the French nation state (Parekh 403). Does preservation of the nation state justify 
a disregard of cultural practices? Bans are perceived to “protect young women from cultural 
pressures”, but this “draconian policy”, in removing the ability for willing cultural expression, 
has become “the antithesis of multiculturalism” (Phillips 101). There is no denying that culture 
can be coercive, but this cannot be the sole justification to mimic this coerciveness and deny 
cultural autonomy. Phillips suggests that culture should be viewed in “ways more analogous to 
the power of gender or class” (Phillips 132). In other words, blanket assertions are not perceived 
as truth and must make space for individual discrepancies. 
 Establishing space for an individual’s cultural autonomy is admitting that as a woman, I 
have a country. For Narayan, a rejection of Woolf ’s conceptualization is acknowledgment that 
“we have indeed many countries…the nation cannot be taken for granted” (Narayan 412). Any 
society that values multiculturalism and gender equality, while denying cultural values, must 
not be considered just. For a society that values difference must respect all differences, and avoid 
universalist, blanket policies that refuse to create new spaces for cultural accommodation. In 
relation to the abuse of women, this path must be tread carefully, for a commitment to minority 
cultures and religions must reevaluate violence against women commonly dismissed as a 
“cultural phenomena”. A multicultural society that prides itself on respecting diverse cultural 
backgrounds, unmistakably must respect women with differing cultural realities that confront 
unique forms of violence. However, in acknowledging cultural discrepancies, policies must not 
dismiss the value in cultural identity. In our fluctuating political landscape, it is more critical 
than ever to be committed to defending gender equality, while protecting minority rights, for 
the continuation of this discussion is essential to future policy concerns. 
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 I should probably admit to you, my esteemed reader, that I am a feminist, like Beyoncé, 
who believes in the social, political, and economic equality of the sexes. Women should be 
treated with nothing less than respect in 2016! As I grew up in a multicultural household, 
this essay resonates with the core of my being. For 21 years I have called Guam my home, but 
Mexico, my mother’s home, my roots. I, like Narayan, have been told by my mother that silence 
is a virtue, that questioning my culture is a symptom of being too Americana, too American, too 
Western. I have always believed in the principles of feminism, but I never understood why my 
identity felt conflicted, why I was told to stay callada Chiquita, stay quiet amidst injustice, but I 
wanted to yell, I wanted to scream; the feminist in me wanted to call out my culture, the culture 
that I love. 
 Writing this essay was contradictory in itself, challenging, yet liberating. The idea of 
multiculturalism, i.e., the radical idea that people in other cultures are human beings too – 
moral equals – is simple enough, but the way our liberal society undermines the discussion of 
culture when it comes to gender equality is far more complex. After reading Parekh, Narayan, 
and Phillips, I was inspired to write like them, to leave no difficult question unasked, and to be 
direct in my conclusions.  
 The writing process is more than an individual experience; for it is in the explicit and 
often silent interactions that inspiration strikes, and words once unspoken are given life. This 
essay is more than anything, dedicated to mi madre, to my mother, whom I love, and miss 
every day. Thank you for teaching me what it truly means to be a feminist in my culture, a 
strong Mexicana, and for teaching me to love my culture with all its contradictions. Te quiero 
mucho familia. To Professor Patrizia Longo, thank you for the extensive readings, the eloquent 
prompt that made me question it all, but most importantly, for believing in my writing; to 
Professor Denise Witzig, for solidifying my feminist revelation during Jan Term; to my peers 
in the Politics Department, for inspiring me in the middle of heated political debates; and to 










 A popular trend sweeping through Hollywood and making its way into laboratories is 
the use of probiotics as a method to improve health and nutrition. “Live cultured” dairy products 
are now a common find in grocery stores and in fitness magazines. However, investigation into 
the beneficial properties and potential uses of probiotics began long before Hollywood and the 
media glorified them. Recent studies have contributed to a greater understanding of the impact 
of probiotics on improving and/or maintaining human health, and we may soon see this trend 
become a permanent fixture of the science of health and nutrition. 
 A probiotic is a food or drug with live microbes that is given as a dietary supplement or 
additive. The hope is that the probiotic will improve the gut microbiome, or the community of 
microorganisms that live within us. This community consists of a wide array of bacteria, from 
the pathogens that make us sick to the commensals, or friendly organisms, that peacefully live 
there. Compared to antibiotics—chemicals extremely useful in eliminating pathogenic bacteria—
probiotics aim to provide beneficial bacteria. Probiotic organisms are most commonly found in 
carbohydrate-rich environments within the body, such as the oral cavity, ileum, colon and the 
vagina [1]. Additionally, probiotic organisms are found in various dairy products such as milk, 
yogurt, cheese, and other fermented foods. Studies have identified six defining characteristics of 
probiotics: they are alive, they deliver a measured health benefit, they are not capable of causing 
disease or infective, they do not produce harmful substances by metabolic activities, they do not 
influence platelet aggregating activity, and their activities are largely strain specific—or specific to 
one type of bacteria [7,8]. While antibiotics have tremendously reduced mortality from infectious 
diseases, they have also been overused, spurring the current interest in probiotics. 
 The three types of probiotics most commonly studied are of the genera Lactobacillus, 
Bifidobacterium, and Enterococcus [7]. These three genera are often natural members of the gut 
microflora and are both adapted to and tolerated by the human immune system. Lactobacillus 
species, in particular, are very commonly administered as a probiotic because their beneficial 
effects on the gastrointestinal tract (GIT) are better understood. The Lactobacillus genus and its 
efficacy as a probiotic will be the focus of this paper. Should probiotics be used for the treatment 
or prevention of disease?  
 It is estimated that approximately 1014 bacteria inhabit the human body, and up to 
70% of those bacteria make up the gut microbiome [9]. One study found that there are three 
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dominant microbial families within the human gut [11]. The presence of these families in the 
gut is determined by long-term dietary habits, while the exact species fluctuate from day to day 
[11]. Interestingly, studies have shown that the microbiota of relatives (especially of identical 
twins) have very similar bacterial species in their GIT [10, 4]. One study found evidence for the 
heritability of certain GIT bacteria, supporting the notion that relatives will have similar bacteria 
in their GIT [4]. Additionally, similarities were discovered among individuals living within the 
same community, suggesting that in addition to genetics, diet is a contributing factor [10]. In 
other words, individuals that have access to the same food and practice similar dietary habits will 
most likely have similar bacteria in their GIT. 
 Microbes have existed in a commensal relationship with animals throughout their 
evolution. As humans evolved from their primate ancestors they may have also maintained some 
of the same or similar species of microbes. Consequently, there may be an overlap in the type of 
microbes that inhabit the GIT of mammals (i.e. chimpanzees, dogs, mice); however, because the 
conditions within the GIT of animals varies from species to species different types of microbes 
may exist in one species instead of another. At one time, the microbes that now inhabit the human 
GIT may have been eliminated by the immune system due to their foreign nature. However, 
microbes that developed a symbiotic, or mutually beneficial relationship with the human GIT are 
now not just tolerated by the body but also crucial to the success of GIT functions. 
 The gut microbiota contribute numerous benefits to the GIT, such as immune cell 
development and balance, food digestion, and fat metabolism [6]. It was also discovered that 
interactions between the gut microbiota and the GIT tissue and mucosa, or mucous membrane, 
are responsible for activation and regulation of the many signals needed to initiate or maintain 
immunological responses within the gut and other organs [11]. Specifically, the gut microbiota 
play crucial roles in pro- and anti-inflammatory signaling that have a domino effect with respect 
to other metabolic processes and extra-intestinal inflammation [11]. It has been suggested 
that there is an important relationship between the composition of the GIT microbiome and 
the functionality of other organs, such as the lungs, liver and kidneys. Thus, the gut microflora 
are essential to the well-being and proper functioning of the human body, any disruption in the 
balance or complete elimination of certain species of microbes could yield detrimental effects. 
Such a disruption could manifest itself in several ways, but usually it is caused by a GIT infection, 
a disease, or overconsumption of non-steroidal anti-inflammatory drugs (NSAIDs)—such as 
Motrin or Aleve. These disruptions typically target the lining of the GIT by killing the bacteria 
responsible for their maintenance. Administering probiotics to individuals with compromised 
GITs could restore the gut microbiome to its balanced state, improve a patient’s symptoms, and 
strengthen their GIT immunity. 
 Probiotics are intestinal microbes that have been selected for administration because 
evidence suggests that they have the ability to control intestinal inflammation, improve human 
health, and reduce the incidence of GIT infection [8]. The benefits of lactobacillus as a probiotic 
include the control of intestinal inflammation, the treatment of infections during pregnancy, and 
the management of allergic diseases [1]. It is important to note that such qualities are strain-
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specific. The creation of a multi-bacterial probiotic that combines several strains of bacteria with 
specified and varied abilities may optimize its effects, yielding a super-probiotic of sorts.
 The purpose of probiotics is to increase the quantity of beneficial bacteria in the GIT 
in the hopes of improving digestive function and ultimately human health. Increasing evidence 
points to the beneficial effects of the presence of Lactobacilli in high quantities, suggesting the 
importance of this genus of bacteria [2]. Lactobacillus is arguably the most active genus of GIT 
bacteria studied to date with respect to its duties of maintaining the proper microbial balance. 
To better understand the role of Lactobacillus, it may be helpful to view the GIT as a freeway. 
Everyday, millions of cars travel on the freeway towards specific, but different destinations. Each 
car will make different maneuvers while on the road (i.e. they will change lanes, speed up, slow 
down, or exit the freeway at different times). Similarly, with 
bacterial species present in such high numbers in the gut, 
millions of different signals and responses are happening 
at once. Just as accidents or “near-misses” can and do occur 
on a freeway, miscommunications within the microbial 
population and ill-timed or misdirected responses occur in 
the gut. In moments of high traffic volume, the likelihood 
of an accident occurring is higher; all cars on the road are 
more sensitive to the slightest increase or decrease in speed, 
and the misstep of just one car could lead to a collision 
involving several cars. Similarly in the gut, when the 
microbial balance is off and there are too many microbes 
of one species present, the system is highly vulnerable to 
an “accident” such as infection or other forms of dysfunction. It is important, then, that GIT traffic 
is highly regulated—just as there are traffic laws for the road—and it appears that the Lactobacillus 
genus plays the role of police officer. It is unclear the exact mechanism by which Lactobacillus may 
do this, but studies suggest that Lactobacillus may reduce the acidity within the cavities of the GIT, 
generate competition for nutrients, and the inhibit the adherence of harmful bacteria to human 
cells [11]. Future studies could test these potential mechanisms by simulating an environment 
with a reduced pH, competition for nutrients, the presence of antimicrobial compounds, etc. and 
observe which mechanism results in the same “policing” duties that Lactobacillus has been seen to 
perform. However, as society becomes more interested in the importance of finding natural and 
effective ways to fight pathogens, the search for such methods may not need to go farther than 
probiotics. Yet another potential benefit of probiotics is inhibiting the action of pathogens. 
 Helicobacter pylori is a gram-negative bacterium that colonizes the mucosal linings of 
the stomach and induces chronic inflammation. Approximately 50% of the world population is 
infected with H. pylori, with a majority of these infections occurring in developing countries [5]. 
Individuals generally acquire H. pylori in childhood and will remain infected if left untreated. 
Scientists are still unsure about the mode of transmission of H. pylori, but understand that 
its mechanism of infection relies on access to the mucosal lining of the GIT. Some strains of 
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Lactobacillus are known to adhere to the tissue cells of the GIT, and scientists have tried to 
experiment with the use of probiotics to interfere with the access of H. pylori to the mucosa of the 
stomach and reduce inflammation [5]. 
 A positive correlation has been observed between administration of certain strains of 
Lactobacillus and a reduction in the population size of H. pylori and inflammation. In order to 
survive in the acidic environment of the stomach, H. pylori releases an enzyme that neutralizes it 
[5]. Inhibition of this enzyme production, then, should prevent successful colonization of H. pylori 
and reduce its population size greatly. Some strains of Lactobacillus (i.e. L. casei and L. salivarius) 
produce high volumes of lactic acid, a common inhibitor of the production of this neutralizing 
enzyme. To observe its effects on H. pylori infection, scientists injected mice with these strains and 
found a significant decrease in the H. pylori population size and a reduction in inflammation [5]. 
One trial conducted in humans that were already receiving antibacterial drug therapies showed 
an increase in the eradication of H. pylori from 72% to 87% using this technique, but with a minor 
reduction in inflammation and other side effects [5]. 
 Further, some strains of Lactobacillus produce compounds called bacteriocins. These 
compounds act as antibacterial substances that are harmful to bacteria within the Helicobacter 
family. This greatly decreases the population of H. pylori even after the bacteria has adhered to 
the GIT tissue cells. It has been demonstrated that bacteriocins inhibit both the growth and acid 
neutralizing activity of H. pylori [5]. However, not all Lactobacillus strains produce bacteriocins, 
implying that this correlation is highly strain specific.
 Lactobacilli have established themselves as highly beneficial with respect to the GIT. In 
order for probiotics to survive the journey through the acidic stomach to the upper GIT, the 
resident microbiota must have mechanisms that make them tolerant of the acidic conditions of 
the digestive tract and tolerant of exposure to the antibiotics should humans need to take them. 
Without significant microbial numbers, the gut microbiome would be altered with every intake of 
medicine. Healthy individuals with a balanced microbiome can withstand exposure to antibiotics. 
Probiotics assist in maintaining this healthy balance. However, one of the current problems is 
the presence of bacteria inherently resistant to certain antibiotics. If these resistance factors are 
transferred to other bacteria they may become pathogenic in nature. A native, nonpathogenic GIT 
microbe could potentially transfer its antibiotic resistance to a pathogenic bacteria and increase its 
virulence. Therefore, before using any new bacteria as a probiotic it is important to characterize the 
bacteria in great detail to determine if it possesses negative and transferable pathogenic features. 
 Like many other bacteria, Lactobacilli can participate in a process called horizontal gene 
transfer. Horizontal gene transfer occurs when foreign DNA (DNA from other bacteria or viruses) 
is incorporated into a host bacteria’s genome. This process has been observed in multiple species 
of Lactobacillus [3]. Several species of Lactobacillus that are found in dairy products are possible 
reservoirs for a wide range of antibiotic resistance genes because of the large quantity of antibiotics 
farmers are now administering to their cattle [3]. Fortunately, it appears that most Lactobacillus 
species are only capable of transferring genetic material between members of the same or similar 
species. Additionally, some Lactobacillus species possess high resistance to powerful drugs such as 
65
Spectrum 2016
vancomycin but show no capability of horizontal gene transfer [3]. Lactobacillus has a long history 
of demonstrating benefit rather than detriment with respect to its transferable characteristics. 
Nonetheless, the possibility still exists; therefore, Lactobacilli should be assessed thoroughly before 
being used as a probiotic. 
 It has also been observed that overconsumption of probiotics may result in opportunistic 
infection or stomach ulcers. For example, two patients that consumed large amounts of dairy 
products infused with a Lactobacillus species were 
hospitalized on account of stomach ulcers [1]. However, 
researchers have also administered Lactobacillus probiotics 
to patients in which the occurrence of opportunistic 
infections is high (i.e. patients with HIV), and no negative 
symptoms have been observed [1]. It is suspected that 
due to the close interactions Lactobacilli have with all 
microorganisms that live in or enter the GIT, harmful 
bacteria were confused with Lactobacilli and implicated in 
infection [1]. 
 Learning how to best cultivate a relationship with these commensal organisms for our health 
is the ultimate goal of studying probiotics. These probiotics are likely to be a critical component 
of health and nutrition for years to come. A healthy microbiome is instrumental in maintaining 
a balanced, healthy digestive system and body, as several probiotic studies have shown crucial 
positive effects on the functionality of the GIT as well as on GIT immunity. Lactobacillus is one of 
the most prevalent probiotics with profound effects on the gut microbiota and its symbiosis. As 
of late, the use of Lactobacillus as a probiotic has proven to be beneficial in many ways, but most 
impressive is its ability to improve the health and wellbeing of individuals struggling with infection 
by H. pylori. Interestingly, studies have shown that this is strain specific, implying that the many 
strains of Lactobacillus may each yield different qualities that may be utilized to combat other 
bacterial infections. Further research is necessary in order to better understand the mechanisms 
of probiotic health benefits and further expand their uses into the treatment of medicinal diseases. 
If probiotics can hinder the virulence of harmful bacteria by altering the environment of the GIT, 
the findings could revolutionize the treatment and prevention of infections such as H. pylori or 
other illnesses. Prevention may turn out to be the best use of probiotics, and may also prompt a 
diet change away from heavily processed foods to foods rich in probiotics such as fresh fermented 
yogurt, kimchi, ginger beer, etc. It is possible that preventative measures can be taken during 
crucial periods of the development of the gut microbiome to prevent complications later in life 
and improve overall health and well being for an entire lifetime. What began as a Hollywood 
health trend just might revolutionize future treatments of bowel diseases. Who could have written 
such a happy ending?
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 In the sixth grade, I was required to participate in my school’s science fair. It didn’t take 
much forcing, though; I’ve always been a science geek. My experiment was aimed at testing 
the effectiveness of soap and water versus hand sanitizer, which required me to culture the 
bacteria on my hands before and after each hand-washing method. It was awesome! It was my 
first experience working with and reading about bacteria. When it came to deciding on a topic 
for my honors contract, one that would require extended research and complete immersion, I 
knew it had to be something bacteria-related. 
 My advisor was Dr. James Berleman, a microbiologist. Together we came up with the 
topic of probiotics. They were such a relevant topic because of their prevalence in the dairy aisles 
of all grocery stores. I chose the Lactobacillus bacterium because it was and still is one of the 
most studied and well-known probiotics to date. At the time, I was also taking an Immunology 
course and was fascinated with the immune system’s defenses against pathogens and viruses. 
Not only did I want to find resources that discussed Lactobacillus’ efficacy as a probiotic but also 
those that described its abilities to fight pathogens. 
 The entire paper-writing process was challenging because science papers both difficult 
to read yet incredibly fascinating! They are all filled with so much information and intriguing 
discoveries that it was impossible to decide what to include and what to leave out. I’m already 
a long-winded individual, so having endless resources at my disposal with equally interesting 
findings was not in my nor my paper’s best interest. My hope was that I was able to do the fields 
of microbiology and immunology justice with the topics discussed in this paper.
 A big, big thank you goes to Dr. Berleman for advising me throughout the entire process 
and helping me to create such an in depth review of Lactobacillus. I would also like to thank Dr. 







The Question of Evil: 
Answers from God’s 
Affirmation of Job
Steven Wieser
 The Bible’s Old Testament book of Job is an account of the tragic life of Job, a “blameless 
and upright [man], one who feared God and turned away from evil” (Job 1.1). Job is described 
as living in prosperity, “the greatest of all the people of the East” (Job 1.3). Meanwhile, God 
describes Job’s piety and faith in Him to Satan, yet Satan argues that Job only believes in God 
because of the blessings God has given to him. God then gives Satan the chance to test Job’s faith 
upon the condition that Satan is to spare his life. What follows from this exchange is a series of 
increasing sorrows in the man’s life: almost everyone in his house is struck dead, and he is left 
alone and covered with sores. In his destitution, three of his friends come to comfort him and 
provide advice. Each of them are of the belief that God would only allow such things to befall 
Job if he had committed some great sin, and through a series of arguments they question Job’s 
virtue. Job maintains his faith in God while professing his own innocence, and he calls out for 
God to come and answer for why he—a pious man—has been neglected by God’s protection 
while the mighty and the sinners are allowed to prosper. The book’s conclusion recounts God 
fulfilling this—he comes down and confronts Job’s earlier cries for help, and challenges him to 
try to understand the world as He does. During this final interaction, God speaks to one of Job’s 
companions, Eliphaz, regarding Job’s statement of repentance: “‘My wrath is kindled against you 
and against your two friends; for you have not spoken of me what is right, as my servant Job has’” 
(Job 42.7). In doing so, he verifies Job’s statements on the nature of the world and how God treats 
humanity. 
 The book of Job catalogs an intense investigation of God’s relationship with humans and 
morality, particularly on how God tolerates the wicked and allows the innocent to be punished. 
This is why God’s affirmation of Job (Job 42.7) is so significant: if God deems that Job has spoken 
rightly about Him, it would stand to reason that Job’s words with respect to God would be of 
the utmost value in illuminating the nature of why evil afflicts good people. Throughout his 
discourse with his three friends, he has spoken plainly and truthfully about the nature of reality, 
and ultimately paints a harsh image of the world. God’s personal verification of this description 
of the status quo puts a great deal of weight behind Job’s words. Though his faith was tested and 
his life tormented, the answers Job receives through God’s affirmation seek not to comfort but 
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rather to offer an explanation for why evil afflicts good people and how the sinful prosper. 
 Amidst his lamentations, Job describes what he sees in the world around him. Following 
an indictment from Eliphaz, who states that Job’s wickedness must be great for God to punish 
him so, Job retorts with the following:
From out of the city the dying groan, and the soul of the wounded cries for help, yet 
God pays no attention to their prayer... Yet God prolongs the life of the mighty by his 
power; they rise up when they despair of life. He gives them security, and they are 
supported; and his eyes are upon their ways (Job 24.12, 22-3).
Job’s bitter words here identify not only God’s omission of action in regard to the “wounded” 
and “dying” as they cry out for aid; rather, he also addresses the notion that God “prolongs the 
life of the mighty by his power” (Job 24.22). This appears the opposite of what all of the laws 
and decrees of prior Old Testament texts suggest about God’s sense of morality. Canonically, 
the Law of Moses (as conveyed in the Books of Exodus, Leviticus, and Deuteronomy) presents 
a code of law by which the Israelites (God’s chosen people) may live. As a set of laws ordained 
by God, the code is set up to promote virtue and punish misconduct. Punishments are set 
with the intention of fitting the crimes committed (e.g. “eye for eye, tooth for tooth, hand for 
hand, foot for foot…” [Exodus 21.24] etc.). In Job’s eyes, God’s intervention neither protects 
the weak nor punishes those in power who “despair of life.” Job states that “his eyes are upon 
their ways,” and that God knows what the wicked do and how they abuse what they are given 
in life. His conceptualization of the world here is partially borne from his own circumstances: 
throughout the text, Job maintains his own innocence. In his vulnerable state, Job sees the 
injustices happening in the world more clearly. He is being punished for nothing he has done. 
However, his brutal depiction of the world around him is as much a product of his bitterness as 
it is his true perception of reality: all around him he sees people sin and act in iniquity with no 
consequence, while those who are “wounded” and “[crying] for help” are spurned by God’s aid. 
God’s words on how Job has spoken rightly (Job 42.7) verify his assertions about the world. This 
acknowledges the occurrences of good and evil regardless of piety. As God knows all things, it 
would not seem out of place for Him to identify this behavior; however, the question inevitably 
arises: why would God act in such a way? Such a desire for understanding God’s nature becomes 
critical in Job’s investigation into God’s allowance of evil. 
 Job’s statement on the affairs of the world around him is soon accompanied by the 
introduction of a lesson on morality. Job questions where and how wisdom may function in 
the world. In accordance with the terrifying reality he espouses earlier, he states: “‘Behold, the 
fear of the Lord, that is wisdom, and to depart from evil is understanding” (Job 28.28). This is 
the only direct moral that Job postulates in the entirety of the book. Rather, for the most part 
his other words critique the vulnerability of humanity in relation to God’s omnipotence. It is of 
great significance that he introduces this theological lesson in the context of God’s interaction 
with humanity. He identifies “the fear of the Lord” to be true wisdom. This notion appears to be 
more of a warning than a philosophical definition of wisdom. In the context of God’s allowance 
71
Spectrum 2016
for Job to be tormented, Job illustrates that the only wisdom one could possess is to fear God. 
Throughout the Old Testament, there are numerous usages of the phrase “fear of God,” usually 
in reference to being pious and obeying God’s laws with the necessary respect. However, Job 
has reason to possess a true fear or intimidation towards God. The world he perceives is filled 
by the applause for terrible corruption, while the cries of the weak and defenseless are ignored. 
This portrayal of wisdom (as fear of the Lord) is 
emphasized in the next portion of this passage: that 
“to depart from evil is understanding.” In this case, 
Job states that the only true way to find understanding 
or comprehension under God’s divine judgment is 
to avoid evil; as a result, one must be good and fear 
the Lord completely. He confirms his understanding 
of the world, and asserts what this fear of God is. 
He has departed from evil—he still maintains that 
he is innocent (e.g. Job 12.4: “I am a laughingstock 
to my friends; I, who called upon God and he answered me, a just and blameless man, am a 
laughingstock.”). By being afflicted by terrible suffering, he comes to the conclusion that only 
those who escape or turn away from sin or iniquity possess understanding. 
 Furthermore, Job distinguishes what it means to truly fear God in this sense. Rather 
than simply possessing a general fear or respect of God, Job asserts in this brief passage (Job 
28.28) that true wisdom acknowledges how God transcends human interpretations of morality. 
In order to fully possess wisdom and understanding of this theological nature, one must fear 
God and depart from evil. By doing so, Job acknowledges how being good and fearing God do 
not necessarily prevent one from suffering in life. In God’s verification of this statement (Job 
42.7), the meaning of this passage is emphasized: the only path to wisdom and understanding is 
through faith in God as well as a rejection of evil. The consequences of this idea are immense—
it would mean that not only do unfortunate circumstances fall upon the innocent while the 
sinful prosper, but also that the only wisdom one may ever find is within the realm of fearing 
God and understanding that innocence does not promise prosperity under God. 
 Following the ramifications of theological truth, the text eventually focuses on how 
Job receives God’s personal message. When God first appears to Job and his companions, 
He enumerates a long list of mysteries of the universe to Job, continually asking him if he is 
prepared to understand things as He does (Job 38-41). The barrage of questions that God asks 
him continues for some time before Job finally reaches a state of understanding. 
Who is this that hides counsel without knowledge? Therefore I have uttered what I 
did not understand, things too wonderful for me, which I did not know. Hear, and 
I will speak; I will question you, and you declare to me. I had heard of you by the 
hearing of the ear, but now my eye sees you; therefore I despise myself, and repent in 
dust and ashes (Job 42.1-6).
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In order to fully 
possess wisdom and 
understanding of this 
theological nature, one 
must fear God and depart 
from evil. 
Here, the full state of what God affirms in Job’s revelation is revealed. Job, while completely 
innocent and having never forsaken his faith in God (Job 1.22, 2.9), repents for criticizing God’s 
behavior. He recognizes the futility of hiding “counsel without knowledge,” and is in wonder 
at God’s transcendent power and wisdom. He confesses that he has uttered what he did not 
understand, and adds that he “had heard of you by the hearing of the ear,” but now his “eye sees” 
God (Job 42.5). To hear of things from the “hearing of the ear” indicates a level of separation 
between the person hearing and the message being conveyed; however, for Job to see with his 
eyes regarding God’s nature is to give him a first-person account of what God is saying to him. 
 However, this does not negate the statements discussed before Job repents in this 
manner. Job does not retract his words about God, nor does God say that he has spoken 
incorrectly. Throughout this portion of the text, where God is directly answering Job, there is not 
a moment where God denounces Job’s arguments or denies his claims about the world. That Job 
acknowledges that he has “uttered what [he] did not understand” (Job 42.2) implies something 
more significant about his change in understanding. It has already been demonstrated that 
Job’s words are true within the context of this text. Having committed no wrongdoing and 
receiving severe pain, Job sees how morality and consequences do not always go hand-in-
hand. This passage augments Job’s statements to encompass thought concerning God’s divine 
will. Job’s previous declarations only describe the nature of the mortal world, while this new 
passage addresses the fact that God’s will is beyond comprehension. It is a “wonderful” thing, 
beyond the understanding of mortal minds. God’s affirmation of this statement demonstrates 
that though things happen as Job describes them, the full extent of God’s will transcends the 
capacity for humans to understand. 
 Job’s words are now seen as incomplete. He now sees God with his own eyes, and the 
revelation about his words makes him despise himself and “repent in dust and ashes” (Job 42.6). 
Job’s enlightenment about God’s supreme will indicates satisfaction of his previous demands for 
God to come and answer his pleas. Job not only has his fortunes restored twice over (Job 42.10), 
but also a confirmation from God on his understandings of the world. This final revelation, 
that the will of God is beyond comprehension, seeks to explain God’s behavior. God does not 
reveal the reason why He has allowed Job to be afflicted by Satan, for Job would not be able to 
understand the reasoning. Ultimately this appears to leave Job satisfied. 
 These revelations are critical to understand how God allows circumstances to unfold. 
However, what the book of Job illuminates about God is the element of His divine transcendence. 
Job’s words are true (Job 42.7); however, this is only after his acknowledgment that he speaks 
about matters he could never understand the way that God does. Theology seeks to investigate 
the relationship between the mortal and the immortal, yet humans only possess the ability 
to comprehend arguments of this sort from the perception of the mortal. The removal from 
understanding is such that God can neither be defined nor His will comprehended. Job’s 
observations about morality and consequence are made quite clear: God is beyond the context 
of human concepts of good or evil. Furthermore, the over-arching theme that the text presents 
is humanity’s inability to comprehend the totality of all that God is—a notion that God confirms 
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in the closing of the book (Job 42.7).
 In the case of Job’s identification of God’s “abandonment” of the weak and prosperity of 
the mighty, moral notions of divine recompense do not apply. Job’s story is one of an innocent 
man being thrown into the worst of circumstances on a test of faith. What appears to be cruel 
and distressing in the context of this reality is swept away with the notion that faith in God is 
meaningless without the possibility of chance circumstances. If all people are kept in a state of 
goodness, then people would solely be good for the sake of divine rewards. To maintain one’s 
convictions in God regardless of circumstances is to show meaningful belief. In such a system, 
God could still be good; however, His transcendence would prevent us from understanding such 
goodness if all people were given perfect compensation for their actions. This is the wisdom 
that Job describes as lying within the fear of God. As a result, the notion of God allowing 
what humans perceive as wickedness and iniquity is rather the consequence of human choice 
regarding faith. In these ways, Job has come to terms with the nature of belief and God’s divine 
relationship with good and evil. 
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 In October 2015, I submitted an essay for my Seminar class in the Integral Program. 
There were so many memorable texts that our seminar had discussed earlier in the semester—
we had begun with readings from Plutarch’s Lives and Tacitus’ Annals of Imperial Rome, and we 
had just recently finished a majority of our readings in the Bible. I had loved our discussions 
on Roman history and virtue; however, one topic had captivated my interest over the course of 
those weeks we had spent investigating the nuances of the Bible. Something profoundly affected 
me when we discussed the Book of Job. Namely, why does a benevolent, omnipotent God allow 
bad things to happen to good people? The discussion our class had was an experience that really 
helped me think about the nature of this apparent paradox, that a good God would allow evil. 
 This paradoxical idea marks the forefront of theological inquiry in Job. Towards the end 
of the Book, God affirms what Job has said of him (Job 42.7). However, there is no specification 
as to where Job has “spoken rightly.” This led me to the focus of my essay: if God has affirmed 
what Job says of him throughout the events of the book, what can one interpret from the 
Book’s discussion of divine morality? I had brought up this question in our Integral Seminar’s 
discussion on the book, and my classmates provided an insightful commentary; however, I 
wanted to investigate this vein of thought in more depth than two hours’ time would allow. 
 Eventually, it became time to produce our first essay prompts for the semester. I knew 
that my topic would need to be about Job. As a result, I wrote for the following prompt: “What 
does God’s response to Job show, does it resolve the issue, does it satisfy Job?” In doing so, I felt 
like I was finally able to get all of my thoughts about this question down on paper.
 Come the end of the semester, my Seminar Tutor Gabriel recommended that I try 
submitting this essay to the Spectrum for publication. I’m remarkably thankful that he did 
so—I have learned so much through this process. I’d like to thank Professor Pihas for helping 
guide me to this opportunity to push myself, and seeing the potential that this paper possessed. 
Thank you to all of my classmates in the Integral Program—I couldn’t have had the wonderful 
conversations that helped me think up this paper without you all. Finally, I would like to thank 
James Seo for helping me through the revision process necessary to prepare this paper for 
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 WRITING: We welcome submissions in any genre of prose writing produced as part of 
an undergraduate class in any discipline. 
 Please submit in Microsoft Word or Google doc format via email to cwac@stmarys-ca.
edu with “The Undergraduate Spectrum Writing Submission” in the subject line, or in person to 
the Center for Writing Across the Curriculum (De La Salle 110). Submissions should include 
the student author’s name, the professor’s name, the course number, semester, and year, and 
any associated prompt or instructions. Writing may be submitted by the student author or 
professor by Dec. 31, 2016.
 ART: We welcome submissions of original, 2D student artwork—photography, painting, 
drawing, printmaking, digital, or mixed media—through Dec. 31, 2016.
 Works inspired by Collegiate Seminar texts are encouraged, but not required. Selections 
will be made by a jury of SMC faculty, staff, and students. Submissions in JPG, PDF, or PSD 
file formats with minimum specifications of 5” x 7” at 300 dpi resolution should be shared 
via Google Drive with cwac@stmarys-ca.edu. Please send with message: “The Undergraduate 
Spectrum Art Submission.”
